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School counseling programs are a necessary component of schools and now more

than ever, it is easier for professional school counselors (PSC) to identify and solidify
their roles and tasks within their program. The American School Counseling Association

(ASCA) developed the National Standards for School Counseling Programs (Campbell &

Dahir, 1997) to ensure training meets current school demands. Additionally, the ASCA

National Model (ASCA, 2005) was developed to create a model framework that provides

K-12 school counselors an appropriate structure to guide their programs with

interventions and services for students. Before the ASCA National Model was

implemented, the Transforming School Counseling Initiative (TSCI) became a national

perspective. TSCI “became the impetus for seeking and developing the fundamental

changes needed to bring the work of school counselors into alignment with the mission of

schools for the 21st Century” (Martin, 2002, p. 148). 

A key factor of the ASCA National Model, the National Standards, and TSCI  is

the educational focus which connects school counseling programs to the total school

program. In this capacity PSC along with other educators are working to fulfill the
mandates of the No Child Left Behind (NCLB, 2001) legislation. Professional school

counselors are involved in the National standards-based movement and as such are

expected to be accountable for providing comprehensive, developmental programs (Curry

& Lambie, 2007). 

In the state of Georgia, a state focusing on school improvement, the Board of

Regents (BOR) for the University System of Georgia decreed a few years ago that all

School Counseling programs in the state would be accredited by the largest and most

prestigious accrediting body in the nation for counseling programs. This is explicitly

explained in the Regents’ Principles and Actions for the Preparation of Educators for the

Schools (2004) section IIB (10) where it states counseling programs are to “seek and 

maintain national accreditation for school counseling programs through the Council for

the Accreditation of Counseling and Related Educational Programs (CACREP)” (p. 7).
CACREP has set the standard for the training of school counselors in the United States
and while many programs aspire to gain this accreditation, not all are supported at the

state level similar to Georgia.
[Place Table 1 about here]


In addition to training school counseling candidates in the areas of academic

success, career preparation, and social emotional development, PSC in the 21st
Century must be trained to meet multiple demands. These include being advocates

for social justice (Bailey, Getch, & Chen-Hayes, 2007; House & Martin, 1999; authors,

2005), bridging the gap and helping with the education of low income children (Amatea
& West-Olantunji, 2007), developing diversity training for school personnel (McFarland

& Dupuis, 2001), and using and understanding data that effectively demonstrates changes

in Student behavior and in academics (Stone & Dahir, 2007). PSC must be thoroughly
educated to be able to effectively meet these demands and the ever-evolving CACREP
standards are revised to meet current needs of students. 

School counseling programs are involved with many systems within the school including students, parents/caregivers, faculty and administration, community and other stakeholders. They are expected to develop and evaluate a comprehensive program that meets many demands but particularly those of their students in the areas of academic achievement, career preparedness, and social/emotional development. With all that PSC are expected to do and are accountable for within in the school, system, and state, the need for strong counselor education training programs is imperative. 
Training standards within the counseling profession have been outlined by CACREP since 1981. With the national standards for school counseling programs, the ASCA National Model, credentialing through various boards including the National Board for Counselor Certification (NBCC) and the National Board for Professional Teaching Standards (NBPTS), it might seem that school counselor candidates are trained with the same knowledge, skills, and strategies for their future careers. But can we indeed assume that all PSC are trained in a like manner with equal skills? Can we expect that all PSC are educated with the same curriculum? Do all PSC perform the same tasks at their sites in the same manner? In the state of Georgia when the BOR mandate for CACREP accreditation is instituted at every university, the difference in answers to these questions should be negligible. The importance of graduating well-trained PSC is further heightened when one looks at the large number of school counselors that is needed in Georgia schools. 
        Coupled with Georgia’s efforts to standardize curricula, another mandate of the BOR Principles is the induction of school counselors into the career in a professional and systematic manner (Regent’s Principles, 2004). This focus originated with the TSCI because the new vision of school counseling on increased academic achievement “acknowledged the role of counselors as change agents and advocates for the removal of barriers that impede student success” (author(s), 2002, p. 177) The challenge to novice PSC is instituting this new focus into an environment not always fully supporting these transforming principles. An additional challenge to counselor education programs is the mandate to induct transformed PSC into the profession with appropriate support (author(s), et al.). This present study focused on the number of school counseling graduates being produced by the various institutions in the state of Georgia, whether or not an institution was accredited by CACREP, while keeping in mind that all school counseling programs under the BOR will become CACREP accredited (Regent’s Principles, 2004).
CACREP Accredited Programs


There is a dearth of literature related to graduates of CACREP versus non-CACREP accredited programs and much of it is outdated. Bobby and Kandor (1992) investigated hindrances programs identified that kept them from seeking CACREP accreditation. Their findings included barriers of the 600 clock-hour internship and the student-to-faculty ratios set by CACREP. Other identified concerns were the 48 semester hour program (72 quarter hour), the requirement of a minimum of 2 full-time faculty members (currently 3 full-time faculty members) in an individual program, and the 20-1 (now 10-1) advisor/advisee ratio. Few accredited programs found any major difficulty meeting the above standards, however sometimes financial and faculty support are not easy to acquire.

Akos and Scarborough (2004) examined internships for preservice counselors, which CACREP considers, along with practicums, to be the most critical experiences of a program.  Both CACREP accredited and non-CACREP programs were investigated. Using a qualitative analysis of internship program syllabi, Akos and Scarborough found vast disparities in expectations for students during these clinical experiences yet within CACREP, programs handle these experiences in individual manners that adhere to the standards. No investigations were located specifically addressing the number of school counseling graduates from CACREP versus non-CACREP accredited programs. 
Method

The collection of data for this study was based on a review, analysis, and compilation of information found in various directories of members from 1995 to 2002 published by the American Association of Colleges for Teacher Education (AACTE). Part of each directory is an analysis of the productivity at AACTE member institutions. These member universities and colleges submit an annual report through the AACTE/NCATE Professional Education Data System and information is presented for teachers, administrators, and school counselors. The data is about 2 years old when published in each directory so information found in the 2002 directory is actually reporting data from 2000, the 2001 directory from data for 1999 and so on. After the 2002 directory, however information for counseling is not identified specifically but is grouped under “advanced” programs. Information about school counseling graduates (or completers as used by AACTE), then, was available only through the 2002 directory. 


The data collected by AACTE is considerable and is specified for each member institution. AACTE (2002) describes itself as follows:


AACTE and its predecessors reflect educator preparation’s evolution from normal 
schools to colleges to comprehensive universities. The Association’s 
approximately 760 member institutions include private, state, and, municipal 
colleges and universities – large and small- located in every state, the District of 
Columbia, the Virgin Islands, Puerto Rico, and Guam. Together, they graduate 
more than 90% of new school personnel entering the profession each year in the 
United States. In addition, AACTE has a growing number of affiliate members, 
including state departments of education, community colleges, educational l
laboratories and centers, and foreign institutions and organizations (p.1).


The authors are unaware of any databases that even approximate the information about school counselors as that collected by AACTE. Clawson, Henderson, Schweiger, & Collins (2004) along with predecessors, Hollis & Dodson, 2000, Hollis (1997), Hollis & Wantz (1990, 1994) have gathered considerable information about counselor education programs in the United States. While these authors have delineated helpful information including some data relative to admission and graduation rates, most of the numbers seem to be estimates and, of course, these works have not been published yearly with specific data for each year. 


Using this database from AACTE, the authors identified every college or university reporting school counseling graduates (completers). The authors then identified the accreditation status by the Council for Accreditation of Counseling and Related Education Programs (CACREP) of each reporting institution. Those that were accredited by CACREP were identified with the year accreditation was granted. In the analysis of data, only graduates who completed the school counseling program during or after the year accredited were considered CACREP graduates. Thus, an institution may have both graduates from a CACREP program and graduates from a non-CACREP program. 
Georgia School Counseling Programs

Currently there are 10 universities that have school counseling programs in the state of Georgia. Not including on-line programs, there is one private institution (Clark Atlanta) with a school counseling program. Only five universities currently have CACREP accreditation while others may be in the application process. Georgia State University was the first program to acquire CACREP status in 1981 while the University of Georgia followed in 1987. It was not until a decade later in 1997 that Columbus State University acquired CACREP status followed by the University of West Georgia in 2001, and Augusta State University in 2006. Those universities not yet achieving CACREP accreditation status in Georgia include Albany State University, Clark Atlanta University, Fort Valley State University, Georgia Southern University, and Valdosta State University. The total graduates of school counseling programs in the state of Georgia approximates 2,433 for the years 1995-2002 (AACTE, 1995, 1996, 1997, 1998, 1999, 2000, 2001, 2002) and individual program numbers for these reporting years range from 33 graduates at Albany State University to a high of 620 from the University of West Georgia (Table 2). This high number of graduates from UWG occurred prior to the university receiving CACREP accreditation.
[Place Table 2 about here]

Top Ten Graduating Programs in the Southern ACES Region

As a comparison, looking at the Southern Association of Counselor Education and Supervision (SACES) region the top 10 producing universities with school counseling graduates from both CACREP accredited programs and programs that are not CACREP accredited for these ( 1995-2000) years include: Western Kentucky University (non-CACREP), the University of West Georgia (CACREP), University of South Carolina (CACREP), Prairie View A& M University (non-CACREP), Eastern Kentucky University (CACREP), Georgia Southern University (non-CACREP), University of Georgia (CACREP), University of South Florida (non-CACREP), Moorhead State University (non-CACREP), and Georgia State University (CACREP) (see Table 3 for numbers of graduates). Five of these top producers have attained CACREP status while the other five programs are not accredited. Forty percent of the programs are in the state of Georgia, which is notable and three of these programs are CACREP accredited. Some of the programs such as University of West Georgia received CACREP accreditation during the years reviewed and so the numbers may indicate this status. 

The BOR of the University System of Georgia is clearly foresighted about the importance of programs that teach the same type of curriculum. Similarities in curriculum allow school counselors throughout the state and southern region to develop similar comprehensive programs that help students in the areas of academic achievement, career preparedness, and social/emotional development (Regent’s Principles, 2004). 
[Place Table 3 about here]

Discussion


It is interesting to note that the various items that Bobby and Kandor (1992) noted as keeping programs from seeking CACREP accreditation are those that make programs outstanding and graduates capable of developing exceptional comprehensive guidance programs that are connected to academic achievement, career preparedness, and social/emotional development. The 600 clock-hour internship plus a 100 hour Practicum gives graduates a minimum of 700 hours of work in a school counseling program under the direct supervision of a site supervisor. This two semesters or longer clinical experience was considered the most critical experience of counseling programs (Akos & Scarborough, 2004) and it is understandable that programs throughout the state with similar curricula will be graduating stronger PSC. The student-to-faculty ratios, advisor/advisee ratio along with the minimum of two full-time faculty works to keep classes small and offers the opportunity to get student needs met while in the program. While accredited programs found little difficulty meeting CACREP standards, programs that are not accredited do not realize the impact these standards set. The BOR in Georgia has presented a mandate to all USG programs in counseling to reach CACREP accreditation. This mandate will develop stronger school counseling programs that work to meet student, school, and system needs.

With 10 school counseling programs at institutions in the state of Georgia, five of these with CACREP accreditation and others focused on achieving this premier accreditation, school counseling programs in the state will improve. Adhering to CACREP standards will benefit students in the state of Georgia because similar curricula will ensure school counselors throughout the state develop similar comprehensive programs. Thus, the areas of academic achievement, career preparedness, and social emotional are mandated by ASCA and BOR to meet the counseling needs of P-12 students in the state of Georgia. With 40% of the top ten producers of school counselors being in Georgia, it is clear that Georgia has a large influence on the future of school counseling. By mandating that programs become CACREP-accredited, the Georgia BOR is working to ensure that future school counselors are highly-trained and prepared to face the multiple demands in schools today.   
Table 1

Universities with School Counseling Programs in Georgia

University Name                                                  CACREP accreditation year

Albany State  





N/A                                       

Augusta State                                      

2006

Clark Atlanta   




N/A

Columbus State




1997 

Fort Valley State 




N/A

Georgia Southern  




N/A


Georgia State





1980

West Georgia      




2001 

Georgia                                               


1987


Valdosta State                                       

N/A 
Note: The year indicated is the initial year of CACREP accreditation.
Table 2

Production of School Counselors by Programs in Georgia

University

2002
2001
2000
1999
1998
1997
1996
1995
Total

Albany State

4
14
-
14
1
-
0
-
33

Augusta State

12
11
24
10
29
24
16
19
145

Clark Atlanta

-
-
-
32
-
21
36
1
89

Columbus State
3
10
18
9
8
8
8
1
65

Fort Valley State 
25
16
-
50
31
8
5
11
146

Georgia Southern
35
52
74
46
38
88
48
46
427
Georgia State 

72
11
44
31
44
22
53
72
349

West Georgia 

13
38
53
94
96
116
112
98
620

Georgia

64
69
31
35
66
33
59
44
401
Subtotal

245
235
270
344
329
341
352
317
2433

Note: These numbers represent the totals as reported to AACTE in a given year.  They may not reflect actual numbers for each year as a university may collapse data and report numbers at different time frames.

SACES Top Producing School Counseling Programs

Top Ten Universities (1995-2002)

                                                                                         N               
[image: image1.wmf]x
Western Kentucky                        


    931
          116

West Georgia                                  


    620

78



South Carolina                                         

    602

75

Prairie View A&M                                     

    517

65

Eastern Kentucky                                          

    449

56

Georgia Southern                                          

    427

53

Georgia                                                      

    401

50

South Florida                                             

    375

47

Morehead State




    367

48

Georgia State                                                  

    349

44

NOTE:  These numbers represent the totals as reported to AACTE in a given year.  They may not reflect actual numbers for each year as a university may collapse data and report numbers at different time frames.

References
Akos, P., & Scarborough, J. L. (2004).  An examination of the clinical preparation of 

school counselors. Counselor Education and Supervision, 44, 96-107.

Amatea, E., & West-Olatunji, C. (2007) Rethinking how school counselors work with 

families and schools: An ecosystemic approach. In J. Wittmer, J. & M. Clark. (Eds.). Managing your school counseling program: K-12 Developmental strategies (3rd ed., pp. 211-222), Minneapolis, MN: Educational Media.

American Association of Colleges for Teacher Education (AACTE) Directory of 
Members. (1995). Washington, DC: Author.
American Association of Colleges for Teacher Education (AACTE) Directory of 
Members. (1996). Washington, DC: Author.

American Association of Colleges for Teacher Education (AACTE) Directory of 
Members. (1997). Washington, DC: Author.

American Association of Colleges for Teacher Education (AACTE) Directory of 
Members. (1998). Washington, DC: Author.

American Association of Colleges for Teacher Education (AACTE) Directory of 
Members. (1999). Washington, DC: Author.

American Association of Colleges for Teacher Education (AACTE) Directory of 
Members. (2000). Washington, DC: Author.

American Association of Colleges for Teacher Education (AACTE) Directory of 
Members. (2001). Washington, DC: Author.

American Association of Colleges for Teacher Education (AACTE) Directory of 
Members. (2002). Washington, DC: Author.
American School Counseling Association. (2005). The ASCA national model for school 
counseling programs (2nd ed.). Alexandria, VA: Author.
Bailey, D. F., Getch, Y. Q., & Chen-Hayes, S. F. (2007). Achievement advocacy for all 

students through transformative school counseling programs. In B. T. Erford, (Ed). Transforming the school counseling profession (2nd ed.) (pp. 74-97). Upper Saddle River, NJ: Pearson Merrill Prentice Hall.

Bobby, C. L., & Kandor, J. R. (1992).  Assessment of selected CACREP standards by 

accredited and nonaccredited programs.  Journal of Counseling & Development, 70, 677-684.

Campbell, C. A., & Dahir, C. A. (1997). The national standards for school counseling 

programs. Alexandria, VA: American School Counselor Association.

Clawson, T. W., Henderson, D. A., Schweiger, W.K, & Collins, D.R. (2004).

Counselor preparation (11th ed.). New York: Brunner-Routledge.

Curry, J., & Lambie, G. W. (2007). Enhancing school counselor accountability: The large 
group guidance portfolio. Professional School Counseling, 11, 145-148.

Hollis, J. W. (1997). Counselor preparation 1996-98: Programs, faculty, trends (9th ed.). 

Washington, DC: Accelerated Development.
Hollis, J. W., & Dodson, T. A. (2000). Counselor preparation 1999–2001: Programs, 

faculty, trends, (10th ed.). New York: Taylor & Francis.

Hollis, J. W., & Wantz, R. A., (1990). Counselor preparation 1990-1992: Programs,

personnel, trends. Washington, DC: Accelerated Development.

Hollis, J. W., & Wantz, R. A., (1994). Counselor preparation 1993-1995: Volume I

programs and personnel (8th ed.). Washington, DC: Accelerated Development.
House, R., & Martin, P. J. (1999). Advocating for better futures for all students: A new 
vision for school counselors. Education, 119, 284-291.

Manuscript authors involved. (2002). The transformed professional school counselor: 
Induction into the profession. Theory into Practice, 41 (3), 176-185.
Martin, I. (1999). Lifelong learning: Stretching the discourse. In P. Oliver (Ed.), Lifelong 

and Continuing Education: What is a Learning Society? (pp. 181-194). Aldershot: Ashgate.
Martin, P. J. (2002). Transforming school counseling: A national perspective. Theory into 
Practice (41), 148-153.
McFarland, W. P., & Dupuis, M. (2001). The legal duty to protect gay and lesbian 
students from violence in school. Professional School Counseling, 4, 171–179.
No Child Left Behind Act pf 2001, Pub. L. No. 107-110, 115, Stat. 1434 (2001). 
Manuscript authors involved. (2005). The professional school counselor as leader. In T. 
Davis (Ed.), Exploring School Counseling (pp. 215-234).  Lahaska Press: Boston.
Regents’ principles and actions for the preparation of educators for the schools. (2004). 


Atlanta, GA: University System of Georgia 
Stone, C. B., & Dahir, C. A. (2007). School counselor accountability: A M.E.A.S.U.R.E. 
of student success (2nd ed.). Upper Saddle River, NJ: Prentice Hall.
_1266929276.unknown

